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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1 99 34.2 8 50 68.5 3.4
2 32 33 7.5 50 65.9 1.1
3 308 32.8 8.1 50 65.6 10.5
4 473 33.9 7.9 50 67.8 16.1
5 109 30.9 8.2 50 61.8 3.7
6 50 28.2 9.7 50 56.3 1.7
9 902 32.8 7.4 50 65.6 30.8

10 976 31.6 8.4 50 63.1 33.3
11i 501 12.9 3.2 20 64.4 17.1
11ii 499 17.9 5.8 30 59.6 17
12i 95 13.4 3.2 20 67 3.2
12ii 94 19.2 5.7 30 64 3.2
13i 2134 13.6 2.6 20 68.1 72.9
13ii 2128 20.6 4.6 30 68.6 72.7
14i 105 13.3 2.7 20 66.5 3.6
14ii 105 19.4 5.8 30 64.7 3.6
15i 88 14.9 2.8 20 74.6 3
15ii 88 22.6 5 30 75.3 3

68.5 65.9 65.6 67.8 61.8 56.3 65.6 63.1 64.4 59.6 67 64 68.1 68.6 66.5 64.7 74.6 75.3 
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Candidate 5



PHEPPA

Sticky Note

AO2 - basic point



PHEPPA

Sticky Note

AO1 - response is relevant and engaged







PHEPPA

Sticky Note

AO2- basic and not entirely clear how the point relates to the quotation



PHEPPA

Sticky Note

AO1 - some sensible grasp of concepts



PHEPPA

Sticky Note

AO2 - basic point (candidate needs to explain how it shows this)



PHEPPA

Sticky Note

AO1 - expression features inaccuracies







PHEPPA

Sticky Note

AO4 - acknowledges wider context



PHEPPA

Sticky Note

AO4- acknowledges context



PHEPPA

Sticky Note

AO1 engages with relevant ideas



PHEPPA

Sticky Note

AO1 expression features inaccuracies



PHEPPA

Sticky Note

AO4 - basic context is described but it is not clear how this links to the quote used







PHEPPA

Sticky Note

AO4 - acknowledges context



PHEPPA

Sticky Note

AO2 - basic / supports some points
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Carol Ann Duffy Mean Time (Picador) 
 
Q9 Re-read 'Disgrace' on page 45. Explore connections between the ways in 


which Duffy writes about sadness and/or regret in this poem and at least one 
other poem in the collection. 
 


AO1 
 
 
 
 
 
 


Informed responses will demonstrate clear knowledge of this poem. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of poetry. 
Accuracy and coherence will be seen in the way knowledge is used as well as in the 
candidate’s ability to organise material and choose an appropriate academic style 
and register. Credit will also be given for appropriate use of terminology. 
 
Band 1 responses are likely to show some awareness of sadness and regret within 
the poem. Band 2 responses will show some grasp of the mood of the poem and 
will be more engaged and organised. Band 3 responses will begin to show a clear 
grasp of the sadness and regret attached to a dying relationship. Bands 4 and 5 will 
show an increasingly secure understanding of the complexity of the sadness and 
regret the persona feels, in a controlled and well-supported discussion.  
 


AO2 
 
 
 
 
 
 
 
 
 
 
 


Responses are likely to include some of the following: 
 
• extended metaphor/personification of the home reflecting the sadness and 


regret of the persona (sullen kitchen/garden bowing its head) 
• death imagery (dead flies/clothes like a corpse/a dead place) 
• repetition of ‘woke’: sense of repeatedly waking from a dream/nightmare 
• unusual pairings (meaningless stars/inconsolable vowels) 
• Internal rhymes (ears, tears/ tone, telephone) 
• ‘Total disgrace’: short sentence echoes title and sense of regret. 
 
Band 1 responses are likely to be narrative in approach and may show some 
awareness of the descriptive language of the poem. Band 2 should show some 
response to the way the poem is shaped and developed. Band 3 should show a 
clear grasp of form and language choices. Bands 4 and 5 should show evidence of 
increasingly secure and detailed analysis of the ways in which the poet makes 
meanings. 
 


AO4 
 
 
 
 
 
 
 


Band 1 connections are likely to be at a narrative/descriptive level and poems may 
be discussed separately. By Band 2 candidates should show some grasp of the 
connections between the presentation of sadness and/or regret in the two poems. At 
Band 3 there should be a clear grasp of the connections in terms of concepts and 
form and language choices. At Bands 4 and 5 candidates should increasingly 
demonstrate a secure understanding of connections which is supported by 
discussions of the poet's concepts and ways of making meanings. 


 
  








Sticky Note

AO2 - fairly clear analysis







Sticky Note

AO1 - sensible grasp of concepts



Sticky Note

AO2 - clear and appropriate textual support







Sticky Note

AO2 - clear point



Sticky Note

AO1 - engages with text



Sticky Note

AO2 - quite clear analysis



Sticky Note

AO1 Band 3A very relevant and focussed response, which contains a good range of ideas about the characters.AO1 Band 3There is well chosen textual support and clear grasp of the writer’s techniques.
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Candidate 1



Sticky Note

AO1 - sensible grasp of key concepts



Sticky Note

AO2 - clear analysis of technique



Sticky Note

There is clear focus on the question and the poems are linked through the theme of th question.







Sticky Note

AO4 - a clear and appropriate comparison



Sticky Note

AO2 - sustained sound analysis of imagery inn this paragraph



Sticky Note

Basic, valid link to open paragraph - AO4



Sticky Note

Repetition of the word 'this' at the start of sentences may be hampering AO2, as it keeps the comments quite general.



Sticky Note

AO2 - clear analysis but moving towards band 4







Sticky Note

AO4 - further developing the comparison set up at the start of the paragraph



Sticky Note

AO4 - comparison is now becoming purposeful and quite specific



Sticky Note

AO4 - clear comparison



Sticky Note

AO2 - sound analysis



Sticky Note

AO1 - informed discussion



Sticky Note

AO4 - valid comparison







Sticky Note

AO4 - completes the  purposeful comparison and brings the poems together



Sticky Note

AO2 - sound analysis



Sticky Note

AO1 Band 5The candidate reaches Band 5 because of their very well developed argument.AO2 Band 4Plenty of ‘clear grasp’ of the author’s techniques and much that is sound.AO4 Band 4The quality of comparison is uneven but becomes very purposeful towards the end of the response.
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Thomas Hardy: Poems selected by Tom Paulin (Faber) 
(Prescribed sections: Poems of the Past and Present, Poems of 1912-13, Moments of 
Vision) 
 
Q1 Re-read The Going on pages 50-51. Explore connections between Hardy’s 


presentation of loss in this poem and in at least one other poem in the 
collection. 
 


AO1 
 
 
 
 
 


Informed responses will demonstrate clear knowledge of this poem. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of poetry. 
Accuracy and coherence will be seen in the way knowledge is used as well as in the 
candidate’s ability to organise material and choose an appropriate academic style 
and register. Credit will also be given for appropriate use of terminology. 
 
Band 1 responses are likely to show some awareness of loss in the poem, largely at 
a narrative level. Band 2 responses will show some grasp of the mood of the poem 
and will be more engaged and organised. Band 3 responses will begin to show a 
clear grasp of the speaker’s feelings about loss. Band 4 and 5 responses will show 
an increasingly secure understanding of the complex emotions and changing tone of 
the speaker, in a controlled and well-supported discussion.  
 


AO2 
 
 
 
 
 


Responses are likely to include some of the following: 
 


• use of many questions prompted by loss (why did/why do/why, then) 
• use of couplet at lines 5 and 6 for differing effects (eg. ‘dankness’ and 


‘blankness’ have  a desolate ring) 
• jaunty rhythm/metre may be seen as at odds with the subject of the poem 
• reproachful tone (‘as if indifferent quite’)  
• disjointed syntax in final verse may be linked to loss 
• poignancy of imagined words that might have been said (verse 5) 
• tone may be seen as self-pitying (‘I seem but a dead man’). 


 
 
Band 1 responses are likely to be narrative in approach and may show  
some awareness of the descriptive language of the poems. Band 2 should show 
some response to the way the poems are shaped and developed.  
Band 3 should show a clear grasp of form and language choices. Bands 4 and 5 
should show evidence of increasingly secure and detailed analysis of the ways in 
which the poet has made meanings. 
 


AO4 
 
 
 
 
 
 


Band 1 connections are likely to be at a narrative/descriptive level, and poems may 
be discussed separately. By Band 2 candidates should show some grasp of  
connections between the presentation of loss in the two poems. 
At Band 3, there should be a clear grasp of the connections in terms of ideas and  
form and language choices. At Bands 4 and 5, candidates should increasingly  
demonstrate a secure understanding of connections, which is supported by  
discussions of the poet’s concepts and ways of making meanings. 
 


 
  












Carol Ann Duffy: Mean Time (Picador)


Or,


Re-read ‘Disgrace’ on pages 44-45. Explore connections between the ways in which 
Duffy writes about sadness and/or regret in this poem and in at least one other poem 
in the collection.  [50]


Turn over.
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Candidate 2



Sticky Note

AO2 - analysis is becoming sound



Sticky Note

AO2 - quite clear analysis



Sticky Note

AO4 - valid link between poems through the theme of relationships







Sticky Note

AO4 - comparison is set up but involves two ideas: personification and imagery of death



Sticky Note

AO4 - a comparison is signposted but not really made



Sticky Note

AO2 - touches on sound but could say more about the imagery







Sticky Note

AO4 - clear comparison



Sticky Note

AO4 - clear link



Sticky Note

AO4 - comparison is not coming through clearly as the candidate is talking about two different ideas at once (personification and imagery of death)







Sticky Note

AO4 - link remains basic 



Sticky Note

AO4 - basic link



Sticky Note

AO1 Band 4A strong band 4 mark for AO1. Some thought could be given as to how to structure comparisons more effectively.AO2 Band 4There is a good deal of Band 4 analysis but the detail required for Band % is lacking.AO4 Band 3The comparisons strengthen and become very ‘clear’ in the second half of the essay. There are times, in the earlier part of the essay, where the candidate sets up a comparison but it is not followed through clearly. In the second and third paragraphs, which are quite substantial, there is little that can be rewarded for AO4. 
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Candidate 2
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Candidate 4



Sticky Note

AO4 - clear grasp of a variety of contexts



Sticky Note

AO1 - effective argument developing



Sticky Note

AO2 - clear analysis linked back to the focus of the question



Sticky Note

AO2 - character function- is combined with grasp of context (AO4)







Sticky Note

AO2 - quite perceptive



Sticky Note

AO4 - sound



Sticky Note

AO1 - very well-developed argument



Sticky Note

AO4 - sound appreciation of context







Sticky Note

AO1 - very well-developed argument



Sticky Note

AO4 - confident analysisAO1 - confident grasp of concepts



Sticky Note

AO4 - confident analysis of wider context



Sticky Note

AO4 - sound







Sticky Note

AO4 - confident analysis of contexts



Sticky Note

AO1 Band 5A perceptive and well developed argument, which remains focussed on the question, at all times.AO2 Band 5AO2 analysis is always pertinent to the argument and sustained throughout.AO3 Band 5The candidate uses a broad range of contexts and analysis is very confident. AO3 is threaded throughout the essay and has clearly been used to structure the response.
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Or,


Tennessee Williams: A Streetcar Named Desire (Penguin)


 (i) Analyse Williams’ presentation of the relationship between Stanley and Blanche in 
the extract below.   [20]


 (ii) Explore elsewhere in the play how Williams’ treatment of Stanley reveals ideas 
about masculinity in 1940s America.  [30]


© WJEC CBAC Ltd.


1 3


BLANCHE [drawing involuntarily back from his stare]: You must be Stanley. 
 I’m Blanche.
STANLEY: Stella’s sister?
BLANCHE: Yes.
STANLEY: H’lo. Where’s the little woman?
BLANCHE: In the bathroom.
STANLEY: Oh. Didn’t know you were coming in town.
BLANCHE: I – uh –
STANLEY: Where you from, Blanche?
BLANCHE: Why, I – live in Laurel.


[He has crossed to the closet and removed the whisky bottle.]
STANLEY: In Laurel, huh? Oh, yeah, in Laurel, that’s right. Not in my territory.


Liquor goes fast in hot weather. [He holds the bottle to the light to observe 
its depletion.] Have a shot?


BLANCHE: No, I – rarely touch it.
STANLEY: Some people rarely touch it, but it touches them often.
BLANCHE [faintly]: Ha-ha.
STANLEY: My clothes’re stickin’ to me. Do you mind if I make myself 


comfortable? [He starts to remove his shirt.]
BLANCHE: Please, please do.
STANLEY: Be comfortable is my motto.
BLANCHE: It’s mine, too. It’s hard to stay looking fresh. I haven’t washed or


even powdered my face and – here you are!
STANLEY: You know you can catch cold sitting around in damp things,


especially when you been exercising hard like bowling is. You’re a 
teacher, aren’t you?


BLANCHE: Yes.
STANLEY: What do you teach, Blanche?
BLANCHE: English.
STANLEY: I never was a very good English student. How long you here for,


Blanche? 
BLANCHE: I – don’t know yet.
STANLEY: You going to shack up here?
BLANCHE: I thought I would if it’s not inconvenient for you all.
STANLEY: Good.
BLANCHE: Travelling wears me out.
STANLEY: Well, take it easy.








Candidate 4
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Q13 Tennessee Williams A Streetcar Named Desire (Penguin Modern Classics) 


 
 
(i) Analyse Williams’ presentation of the relationship between Stanley and 


Blanche in the extract below. 
 


AO1 
 
 
 
 
 
 


Informed responses will demonstrate clear knowledge of the extract. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of 
drama. Accuracy and coherence will be seen in the way knowledge is used as 
well as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. Credit will also be given for appropriate use of 
terminology. 
 
At Band 1, responses will show some awareness of the characters of Stanley 
and Blanche, largely at a narrative level. Band 2 responses will show some 
grasp of the nature of the relationship and will be more engaged and organised. 
Band 3 responses will begin to show a clear grasp of some key features of the 
relationship such as Blanche's attempts to maintain dignity and politeness  and 
Stanley's deliberate assertion of his masculinity. Bands 4 and 5 will show an 
increasingly secure understanding of the complexity of the relationship in a 
controlled and well-supported discussion. 


AO2 
 
 
 
 
 
 
 
 
 


Responses are likely to include some of the following: 
 


• lack of formalities for a first meeting 
• use of stage directions to indicate Blanche’s discomfort (‘drawing 


involuntarily back’) 
• Stanley’s use of sexist phrases (‘the little woman’) 
• Stanley’s flirtatious/intimidating actions (‘starts to remove his shirt’) 
• Blanche’s more formal/ladylike language (‘powdered my face’) 
• Stanley’s sharpness in noticing the liquor bottle and indirect/sarcastic 


accusation towards Blanche. 
 


At Band 1, candidates are likely to offer character studies of Blanche and  
Stanley, largely at a narrative level. At Band 2, candidates should show some  
grasp of the way the relationship is presented with some support. By Band 3,  
there should be a clear grasp of some aspects of Williams’ use of dialogue and  
staging. At Bands 4 and 5 expect an increasingly secure and detailed analysis of 
the ways in which Williams uses dramatic techniques to present the relationship 
between Blanche and Stanley. 
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(ii) Explore elsewhere in the play how Williams’ treatment of Stanley reveals 


ideas about masculinity in 1940s America. 
 


AO1 
 
 
 
 
 


We will reward coherent, well-structured, relevant responses to the discussion of  
how Williams’ treatment of Stanley reveals ideas about masculinity in 1940s Ame
rica where candidates have engaged in a clear, well-organised and effective disc
ourse which they have written in an academic style and register. Credit will also b
e given for appropriate use of terminology. 
 
At Band 1, responses will show some awareness of American ideas about 
masculinity in the play, largely at a narrative level. Band 2 responses will show 
some grasp of American ideas about masculinity, with more focus on Stanley, 
and will be more engaged and organised. Band 3 responses will begin to show a 
clear grasp of some 1940’s American ideas about masculinity in Williams' 
treatment of Stanley. Responses at Bands 4 and 5 will show an increasingly 
secure understanding of how 1940’s American ideas about masculinity have 
influenced Williams' treatment of Stanley in a controlled and well-supported 
discussion. 
 


AO2 
 
 
 
 
 
 


At Band 1, candidates are likely to offer some examples of ideas about 
masculinity, largely at a narrative level. At Band 2, candidates should show some 
grasp of the way 1940’s ideas about masculinity are presented with some 
support. By Band 3, there should be a clear grasp of some of the ways 1940’s 
American ideas about masculinity have influenced Williams' presentation of 
Stanley elsewhere in the play. At Bands 4 and 5 expect an increasingly secure 
and detailed analysis of the dramatic techniques used by Williams to show how 
1940’s American ideas about masculinity have influenced his treatment of 
Stanley. 
 


AO3 
 
 
 
 
 
 
 


Responses are likely to include references to some of the following contexts: 
 


• post-war uncertainty about gender relationships and roles 
• New Orleans setting and the masculine culture of gambling and drinking 
• Influence of social class and the contrast between poor working class and 


gallantry of Old Southern States 
• intolerant attitudes towards homosexuality may be seen as reinforcing 


masculine stereotypes 
• the brutality of Stanley's behavior may be influenced by post-war realism 


of new drama 
• possible influence of D.H. Lawrence’s sexualized/violent male characters 


(and idea of sex as a liberating force). 
 


At Band 1, candidates are likely to show some awareness of the 1940s  
American context ( play first performed 1947) which may not be very effectively  
linked to the text or question. Band 2 responses should show some grasp of the  
influence of 11940s ideas about masculinity in relation to Stanley, with some 
support from the text. By Band 3, there should be a clear grasp of how some 
ideas about masculinity in 1940s America have influenced Williams' treatment of 
Stanley. At Bands 4 and 5 candidates should show an increasingly secure 
understanding of the influence of 1940s American ideas about masculinity on 
Williams' treatment of Stanley in a controlled and well-supported discussion.  
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Section A: Poetry (open book)


Answer one question in this section.


You must have a clean copy (no annotation) of the poetry text which you have studied. Only the 
prescribed edition must be used.


Where prescribed sections of texts are indicated in brackets, only poems from these sections can 
be included in your response.


In your response you are required to:


 • analyse how meanings are shaped
 • make relevant connections between poems


Thomas Hardy: Poems selected by Tom Paulin (Faber)
(Poems of the Past and Present, Poems of 1912-13, Moments of Vision)


Either,


Re-read ‘The Going’ on pages 50-51. Explore connections between Hardy’s presentation 
of loss in this poem and in at least one other poem in the collection. [50]


0 1
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